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PLAN

Course:  History A200: Gender and Sexuality in American History (formerly, E104, a COAS Topics course)  Enrollment:  approximately 140; because it is no longer a Topics course, will include juniors and seniors as well as freshman and sophomores; enrollment will no longer be restricted to COAS students.

1.  Bottleneck
Students often find it difficult to think historically.  To succeed in this course, they need to understand that people who lived in different periods than their own thought about gender very differently than do today’s college students.  They need to do more than simply “know” (or memorize) this. They also need to be able to demonstrate how gender operates in primary documents from past times.  

2.  Define the tasks
Students must recognize multiple perspectives. They must learn to understand past cultures.  They must learn the difference between understanding, on one hand, and condemning or exonerating, on the other.

To do this students need to:

(1) Establish the analytical framework:

· Articulate their own assumptions about gender (what it means to be “masculine” and what it means to be “feminine”).

· Articulate the assumptions of someone who represents a particular time period and perspective.

· Understand the similarities and differences between these two perspectives (establish “distance”).

· Suspend judgment.

(2) Apply this framework to an historical document.

· Find specific evidence that exemplifies contemporary (e.g., in that period of time) thinking about gender.
This means finding specific examples that describe an abstract concept: “gender.”  Student will need to move from the general to the specific and back again. 

Sometimes this process will involve multiple steps.  For example, if sixteenth- and seventeenth-century Europeans equated “nature” with femininity, students examining documents from this period will have to find specific evidence that exemplifies an abstract concept (“nature”) and connect this concept to gender.

· Recognize both explicit and implicit references to gender from the perspective of someone who lived in a particular historical period.


3. Model (or Demonstrate)

Background lecture on ideas about gender in a particular time period.  Following steps outlined above, “deconstruct” a primary source (either an image or a passage) from the perspective of someone who lived in a particular historical period.

4.  Provide Students with Practice and Feedback
Ask students to discuss in pairs or groups a different document from the same time period.  Using Focused Listing, ask students to list as many references to gender as they can find in this document.  Ask students to state explicitly how someone from the time period and someone from the early twenty-first century might interpret the same reference. Ask a few groups to share their list with the class as a whole.

5. Assess What Students Learned
Ask each student to write a brief statement (one or two sentences) that summarizes what the examples they’ve listed add up to.  Perhaps ask them to imagine that they are writing an essay on the topic and to come up with a sample thesis statement and one or two topic sentences. Or, perhaps ask them to complete a sentence such as “Sixteenth-century Europeans believed masculinity meant _________________ and femininity meant _______________.   (The point is to get students to move from the specific to the general.) 

Subsequent in-class exercises and writing assignments will ask students to repeat this exercise with different material from different time periods.

6. Share with Other Faculty
I’m the new Advance College Project Coordinator for American History.  This is a program in which high school teachers teach the equivalent of college level courses (in this case, the first and second halves of the U.S. history survey) under the supervision of the ACP program.  I’m going to emphasize this general technique--learning to think historically--in our upcoming training session in June.

