Joan Linton
In browsing through Angelo and Cross, I realized that the lesson (analytical exercise) I devised has something in common with several of the CATS described:

(10) pro and con grid (by analogy, the entries on the "yes" and "no" lines-although I include a "what if" and a "therefore")
(11) content, form, and function outlines (by analogy, moving from the what to the how and the why in the entries on the yes and no lines)
(13) one-sentence summary (by analogy, the revised claim students enter in the "therefore" line)
(17) the invented dialogue (enacted as a highly structured dialogue in discussion and conference)
(25) student-generated questions (by analogy, claim #7 to be presented by students, which the analytical procedure will implicitly turn into a question for discussion)
(31) everyday ethical dilemmas (the use of small group discussion to complicate simplistic generalizations and value judgment) 

In adding an assessment component to the lesson/exercise, I will need to turn this into a recursive exercise.  At the beginning of the semester, the students will draw on their own experience and observation in responding to the claims.  I will model the first claim; the students will discuss claims 2-4 in groups, then work on #5-7 at home individually.  I will conference them in groups of 4 or 5.  This gives the group me a chance to get to know one another, and be exposed to the different perspectives of the members.  Students will turn in their sheets at the end of conference and keep a copy in their files.

With each new text that the class studies, I will ask student to go back to 2 or 3 claims on the list and go through the same process of logical analysis.  This time, however, instead of their personal experience, the students will be required to use evidence from the text or from related inquiry projects they have undertaken, presented, or heard in class.  This will be completed before class discussion, which will be based on their rethinking the 2 or 3 claims.  At the end of class discussion, I will ask the students to compare their revised claims (entered in the "Therefore" line for each claim), and write a one-sentence statement on what they have learned the second time around. 

Let me illustrate by using the texts from a previous course:
Claim 1: Leap of Faith, Passing
Claim 2: Imitation of Life, Twelfth Night
Claim 3: Twelfth Night, M. Butterfly
Claim 4: Leap of Faith, Imitation of Life
Claim 5: Passing, Twelfth Night
Claim 6: Imitation of Life, M. Butterfly
Claim 7: students will be invited to present new claims that the class
will discuss by applying the same analytical process.  

Assessment will be based on comparison of a student's first response and subsequent responses, as well as the sentence statements on what s/he has learned.  Student need not have changed their position to register learning; I will be looking, rather, for their use of evidence to move from the "what" to the "how" and "why" in revising the claims.  The sentence statement will give me a chance to see whether they can explicitly articulate what they have learned, and whether on the thematic or conceptual level.

All revisions of revised claims, as well as the new claims, can serve as starting points for formulating a thesis that they can develop in a responsible way.
Assessment Plan

I’m adding an assessment component to the lesson/exercise I devised for a section of English L141, Introduction to Writing and the Study of Literature.  This is the first of a 2-course sequence students may take to fulfill the English composition requirement.  In adding the component I have turned it into a recursive exercise--quite a break-through for me, many thanks to David, Joan, and Jennifer and other wonderful colleagues at FLP

1.  Define Bottle Neck:

In making claims while drawing from a literary text or from observations of everyday life, students tend to generalize too quickly and to reduce issues to value judgments. As a result they make simplistic claims that foreclose the process of inquiry. 

2.  Identify Operations:
To responsibly develop a claim in its complexity, students need to internalize a process of logical analysis and synthesis that includes the following steps:
1. Formulate a claim.

2. Turn the claim into a question.  Is this necessarily the case?

3. Can you name some reasons in support of the claim, or specify the circumstances under which the claim holds true?

4. Can you name some grounds for possible contradiction, or identify the circumstances under which the claim does not hold true?

5. What if we approached the claim from a somewhat different angle?  Are there factors that the claim, as formulated, overlooks? 

6. Return to the original claim and reformulate it to take into account all the ideas generated above.

Students must address steps 1, 2, and 6, and at least 2 out of the 3 remaining steps, that is, steps 3, 4, and 5.  The attached assignment deals with generalizations about what is involved when someone “passes” in gender, racial, or professional situations.  I have developed these generalizations from student writings in a previous course.  I have also included a place at the end for students to present their own claims.  For mnemonic purposes, steps 3-6 each begins with a key word, respectively “Yes,” “But,” “What if?” and “Therefore.”

3.  Model (or Demonstrate):
At the beginning of the semester, the students will draw on their own experiences and observations in responding to the claims.  I will model the first claim by taking students through each of the steps.  

4.  Provide Students with Practice and Feedback:
Group and individual work:

The students will then discuss claims 2-4 in groups and come up with revised claims.  Students will then work on claims 5-7 at home individually.  The group discussions provide a chance for students to listen to their peers’ perspectives, the “homework” allows them to work through the logical process on their own. 

Group conferences:

I will conference students in groups of 4 or 5.  In addition to giving members a chance to get to know one another, the group conference will give me a chance to go over some of the ideas generated through the steps and help them see the logical process at work by examining the values and assumptions informing these ideas.  Students will turn in their sheets after the conference and keep a copy in their files.

5.  Assess What Students Learned:
With each new text that the class studies, I will ask students to go back to 2 or 3 claims on the list and go through the same process of logical analysis.  This time, however, instead of their personal experiences and observations, the students will be required to use evidence from the text or from related inquiry projects they have undertaken, presented, or heard in class.  This will be completed before the final class discussion on the text, which will be based on their rethinking the 2 or 3 claims.  At the end of class discussion, I will ask the students to compare their revised claims (entered in the ”Therefore” line for each claim), and write a one-sentence statement on what they have learned the second time around. 

Let me illustrate by using the texts from a previous course:

Claim 1: Leap of Faith, Passing

Claim 2: Imitation of Life, Twelfth Night

Claim 3: Twelfth Night, M. Butterfly

Claim 4: Leap of Faith, Imitation of Life

Claim 5: Passing, Twelfth Night

Claim 6: Imitation of Life, M. Butterfly
Claim 7: students will be invited to present new claims that the class will discuss by applying the same analytical process.  

Assessment will be based on comparison of students’ first and subsequent responses, as well as the sentence statements on what they have learned.  Students need not have changed their positions on a claim to register learning; I will be looking for increased complexity, however.  This increased complexity will be reflected in their selection and interpretation of evidence to move from the “what” to the “how” and “why” in revising the claims.  The sentence statement will give me a chance to see whether they can explicitly articulate what they have learned, and whether this learning takes shape at the thematic or the conceptual level, or both.

All revisions of revised claims, as well as the new claims, may be used as starting points for formulating a thesis that students can further develop in an essay.

6.  Share with Other Faculty:
I hope to have occasion to share this with colleagues in our departmental Praxis series.  Praxis is a series of open conversations on teaching practices.  Given the opportunity, I would gladly share this in any venue.

Further Thoughts:
As mentioned before, the skills focused on in this exercise can be recapitulated at a later stage in the students’ disciplinary learning.  For example, in ENG L371 Introduction to Criticism, the class might focus on the “tenets” or “rules of the game” for specific critical approaches (such as the New Criticism, Reader Response Criticism, the various political criticisms, etc.). By putting each tenet to question, students may end up with a more complex understanding of the critical approach, and perhaps even come to question the “rules of the game” at some point.

